language, but our students -being familiar with Mandarin and its basic grammar -found it counter-productive and constantly tried to relate Southern Hokkien vocabulary, grammar and sentence patterns to what they knew about Mandarin. 4 The Maryknoll textbook was therefore only used for one academic session and replaced in 2007 by a radically different textbook, Over time it became increasingly evident that the teaching of Southern Hokkien as part of a SOAS degree programme -in which students are expected not only to learn a language but also acquire some appreciation of its development and context -required a different kind of teaching material. 8 After a first attempt to compile a suitable textbook failed to deliver the 4 See the introduction to the Maryknoll fathers' Taiwanese, vol. 1. Throughout the years the student cohort of the Southern Hokkien course at SOAS was highly diverse including typical students of Chinese departments in Western universities, i.e. native speakers of various European languages with a certain degree of proficiency in Mandarin and classical or literary Chinese, native speakers of Mandarin, Cantonese and other Chinese regional languages, as well as native speakers of a variety of other Asian languages such as Japanese, Korean, or Thai. 生活台語 (Taipei: Zili wanbao, 1980) . This textbook also comes with audio material (4 cassettes) and takes the dialect variant of the Tainan area as its standard classroom language. 6 Where graphic representations of Southern Hokkien words in Chinese characters are unknown (or disputed), Seng 1 -oah 8 Tai   5 -gi 2 often uses Romanized transcription.
Over the course of the textbook project these notes changed beyond recognition and soon became obsolete. However, many of these notes were inspired by the excellent linguistic analysis of Southern Hokkien in Nicholas Cleaveland Bodman: Spoken Amoy Hokkien (2 vols.; Kuala Lumpur: Charles Grenier & Co., 1955 -1958 , an excellent primer produced by the Government Officers' Language School in Kuala Lumpur for the teaching of the Amoy dialect to officers of the Malayan Civil Services and Police in the early 1950s. Bodman's material contains a wealth of explanatory material that is both scholarly and practical. As some aspects of the language described in this teaching material are now out of fashion and some do not appear to be attested in Taiwanese Between autumn 2008 and winter 2014, the project team produced a series of drafts, tested them in the classroom at SOAS, and worked towards a textbook that would be based on the most up-to-date linguistic research and that moreover would guide students not only to speak the language but also to understand its underlying linguistic principles, the complex issues of representing the language in Chinese script and other idiosyncrasies of Southern Hokkien.
Main Characteristics of Southern Hokkien: An Introduction

Structure and Aims
A few general remarks on the structure and aims of our textbook may serve as our point of departure for this outline. The -Listening/Reading Comprehension‖ exercises also serve as Southern Hokkien-English translation practice. The aim of the English-Southern Hokkien translation exercises is to apply the vocabulary introduced so far and to express in Southern Hokkien the main idea behind a given sentence rather than to provide literal translations.
In the -Pearls of Wisdom‖ (Siok 8 -gi 2 俗語) section we introduce a selection of set phrases and popular sayings. As these are highly context-sensitive, our translations are best perceived as approximations that should be explored in class with the teacher. 15 By and large Southern
Hokkien: An Introduction seeks to offer corresponding proverbs and set phrases, though sometimes we add more literal translations or even explanations (in small print). Consider the following examples:
15
Given that dynamic equivalents rarely cover the entire semantic range of the original, the discussion of these proverbs and set phrases in class is essential. In class the teacher is encouraged to set situations in which the Southern Hokkien proverbs can be applied. Some guidance on this can be found in Albert F. (Lanham: Hamilton, 2012 
Chang: Collection of Equivalent Proverbs in Five Languages
死馬做活馬醫.
To flog a dead horse.
18
A number of lessons include short excursions on a variety of topics, revisions and summaries. These include simplified guidelines on tones in Mandarin and Southern Hokkien, remarks on negations and dialect interaction, an introduction to kinship terms and appellations, the twelve zodiac signs and their pronunciations in Southern Hokkien as reference to someone's year of birth, a revision exercise on directions and a summary of the most commonly used measure words.
As set out in the preface to our textbook, Southern Hokkien: An Introduction aims at a dual purpose. Where it is used as an introduction to elementary spoken Southern Hokkien, the learner should focus on the vocabulary featured in the dialogues and applied in our exercise sections. Most of the elementary vocabulary is marked in a slightly larger font in the -Notes on
Vocabulary‖. This primary lexicon will enable the learner to function adequately in simple standard situations. The more ambitious learner will want to study not only the elementary vocabulary but also the lexical explorations provided in the -Notes on Vocabulary‖ in a slightly smaller font. These lexical explorations should enhance the students' ability to see the connections between Southern Hokkien and Mandarin and hence help to absorb the new language more quickly. In the main body of the textbook we thus transcribe mainly according to the Taiwanese derivative of the Zhangzhou dialect. In sentences that are clearly marked as representing a certain dialect variant, we adhere more closely to the phonetic specifics of dialect variants.
Though the dialogues reflect our linguistic choice, a few individual speakers in our dialogues exhibit dialectal idiosyncrasies that echo the variety of linguistic preferences observed in the speech of native speakers around Taiwan. This is to say that, with the exception of the lines spoken by a small number of speakers in our textbook, the lines in the dialogue sections assigned to all other speakers follow our linguistic standard.
20
As a general rule our lexical explanations list pronunciations in the following order: ZZ, A and QZ. But since linguistic reality in Taiwan demonstrates that most speakers do not strictly adhere to any variant of dialect derivatives but instead tend to fuse dialect characteristics, we change the order of pronunciations listed in the lexical explanations where the majority of Taiwanese Southern Hokkien speakers does not adhere to the ZZ sounds.
In dealing with dialect variants and other phonetic issues we have taken a few short-cuts.
These include the following:
19
Note that in our textbook ZZ refers to the Taiwanese derivative of the dialect associated with Zhangzhou rather than the dialect associated with Zhangzhou on the mainland. And QZ refers to the Taiwanese derivative of the dialect associated with Quanzhou rather than the Quanzhou dialect as encountered on the mainland.
20
Lines in the dialogue sections spoken by these two speakers lean towards pronunciations of the Taiwanese derivative of the Quanzhou dialect, but they do not strictly adhere to the phonetic system of this dialect variant. And given that one speaker represents the Amoy dialect, her lines in the dialogue sections include a limited number of examples that reflect the lexical preferences of contemporary speakers from Amoy.
For details see Fuehrer/Yang: Southern Hokkien, vol. 1, p. 17.
Although the initials j-and l-are clearly differentiated in the Zhangzhou dialect and its Taiwanese derivative, we follow the widely established practice in Taiwan of not always strictly differentiating these two initials (unless the sentence is clearly specified as representing ZZ).
21
We simplify QZ pronunciations, do not transcribe the final -ɯ, and shall, with one notable exception, also not transcribe the final -ǝ.
22
The nasal initials m-, n-and ng-tend to lead to a nasalization of the final. Syllables like me 5 (-night‖) are thus sometimes transcribed as me n5 . We adhere to the established transcription of these syllables as me 5 .
23
Though primarily based on dialect variants encountered in Taiwan, Southern Hokkien: An
Introduction also includes references to dialect variants spoken in other Southern Hokkien speaking areas. In view of our student cohort, this approach seemed particularly meaningful in the teaching environment at SOAS. 24 Consider the following two simple examples:
Further to the pronunciation ka 1 -pi 1 咖啡 (-coffee‖) as the most commonly used variant in Taiwan, we list the variants ko 1 -pi 3 or kha 1 -hui 1 as preferred pronunciations among Southern Hokkien speakers on the mainland. And as we tend to have a considerable number of students with South East Asian connections we also introduce kho 1 -pi 3 which is described as being associated with Malaysian Hokkien. 25 In our own textbook sentences we restrict ourselves to the variant most frequently encountered in Taiwan (i.e. ka 1 -pi 1 ). The references to other variants aim at helping students to quickly adjust to regional variants and, on a more conceptual level, to engage with the flexibility of the language in its various (linguistic) environments.
As mentioned above, one of our personae dramatis is a contemporary speaker from Amoy. Although we simplified regional diversities for the sake of the language learning process, we also decided to reflect selected regional characteristics of her speech. One such example is the use of the expression so 5 language is actually spoken and does not impose a specific variant as classroom standard.
Because the language as currently spoken preserves some of the layers of its history, we thus occasionally also list words and expressions that are more likely to be used by an elderly generation.
One example of our textbook including older linguistic layers is the introduction of the word sio 2 -moe 7 小妹, (-youngest sister‖, -younger sister‖). In addition to listing the standard pronunciation in the Taiwanese derivative of the Zhangzhou dialect, the textbook also introduces the variants sio 2 -be 7 (A) and sio 2 -moai 7 , the latter belonging to an older layer of the ZZ variant.
28
Variants encountered in contemporary Taiwan may differ substantially according to speakers' age groups, and a majority of younger native speakers shows a tendency towards a Mandarinized Southern Hokkien, a variant that our textbook describes as Neo-Taiwanese (NT).
Yet, it is worth noting that some of the Southern Hokkien words often described as NeoTaiwanese are actually found in documents that date back to the Southern Hokkien spoken in Amoy over a century ago, and thus attest to the normative power of Mandarin (guānhuà 官話)
as an important factor in the lexical development of Southern Hokkien over a considerable period of time. Mandarin is transcribed in Hanyu Pinyin with the conventional exceptions; the revised Hepburn system is used for Japanese; Cantonese is transcribed according to the Yale system. To ensure compatibility and to enable the learner to switch between Romanization systems as required by other reference material, comparative transcription tables (including IPA) are provided in the -Introduction‖; see Fuehrer/Yang: Southern Hokkien, vol. 1, pp. 28-32.
36
We do not provide mixed script versions of the exercise sections, i.e. the -Sentence Patterns‖, -Listening/Comprehension‖ and -Cloze Practice‖, which are only transcribed in Romanization.
37
See Fuehrer/Yang: Southern Hokkien, vol. 3, pp. 5-17. Although we include these mixed script versions, the learner is advised to focus on the Romanized version of dialogues in which clear indication regarding the application of tone sandhi rules is provided so as to ensure correct pronunciation and realization of tones.
Though loan words from Japanese are written in Japanese, their transcriptions in MRS follow the Southern Hokkien pronunciations. 38 Consider the following two examples:
The word beh 8 -a 2 -chiu 2 麥[仔]酒 is introduced as the standard Southern Hokkien term for -beer‖. As both terms are frequently encountered in Taiwan, we note that the Japanese loan word bi 2 -lu 3 ビール is only used in Taiwanese Southern Hokkien.
39
The Southern Hokkien words for -necktie‖ are nia 2 -toa 3 領帶 and ne 7 -khu 1 -tai 2 ネクタイ. However, we note that the Japanese loan is only used in Taiwan where it seems to fade out of fashion slowly. Nowadays some speakers tend to switch language and apply the Mandarin pronunciation lǐngdài 領帶 even in Southern Hokkien sentences.
40
Where Hokkien is transcribed in Chinese script, Southern Hokkien: An Introduction aims at philologically reasonably accurate representations of words in characters (běnzì 本字).
41
Whereas current trends simplify the writing of Southern Hokkien in Chinese script predominantly by using popular or popularised loans, our approach requires learners to reconsider their understanding of Chinese graphs and of historical lexicography. 42 However, in order to facilitate the learners' daily dealings with written Southern Hokkien, we include reference to more commonly encountered transcriptions of disputed words in Chinese script.
The following two examples may illustrate our point:
The transcription of the adverb koh 4 (-again‖, -yet‖, -still‖, -furthermore‖, -moreover‖) in Chinese script is disputed; it is most commonly represented by phonetic loans such as 閣 or 擱. However, in view of the frequent occurrences of 故 in the sense of -again‖, -yet‖, -still‖ in pre-modern literature, and considering the circumstances that led to its change in tonal nature, we understand 故 as the proper graphic representation of this word. Although the tone sandhi tends to cause problems in the learning process, hardly any of the existing textbooks deal with tone changes in a way that would enable students not only to apply but also to grasp the basic rules behind this complex phenomenon. Southern Hokkien: An Introduction therefore formulates a total of five basic tone sandhi rules for words in isolation and another set of seventeen basic tone change rules for words in connected speech. 64 The explanations of these rules are complemented by example sentences some of which are of a contrastive nature:
65
In terms of its function in speech, the realisation of tone changes also serves as a means to indicate emphasis or focus. 
